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A History of Transition in Alabama
Mabrey Whetstone *

During the past twenty years, serious nationd attention has been directed toward the issue of how well
students with disabilities are prepared during ther high school years to make a successful trangtion from
school-to-work and community life. The mandate for the provisionof trangtionsarvicesin the Individuas
with DisahilitiesEducation Act (IDEA) grew fromgrowing concernwiththe dismal outcomes experienced
by young adults with disabilities upon their leaving the school setting. In response, considerable attention
has been givenin Alabama to the factors affecting secondary school preparati onof studentswith disahilities
to more effectively enable the studentsto successfully transtionfromschool into adult life. The purpose of
this paper isto provide anoverview of Alabama sinitiaivesdevel oped for addressing this problem during
the 1980s and 1990s. Highlighted here are recent specific Strategic devel opmentsthat have beentakento
improve and expand the State's systemfor providing qudity transitionservicesand programs to Alabama' s
youth and young adultswithdisabilities. Specid attentionis given to the developments and activities of the
1990s.

Developmentsin the 1980s

In late 1983, a Sate Trangtion Task Force was formed to guide and direct Alabama s trangition efforts.
The State Task Force conssted of () state level representatives of Special Education, Vocationd
Education, Rehabilitation Services, and Menta Hedth/ Mentd Retardation; (b) loca school leve
representatives of Speciad Education, Vocationa Education and Rehabilitation Services; (c) local school
adminigrators, (d) an Alabama Developmenta Disabilities Planning Council representative; () parent
representatives, (f) anadvocacy organization representative; (g) university representatives, and (h) business
and industry representatives. Later, studentswithdisabilitieswere added. ThisTask Forceadopted a belief
datement that reflected their vison for students and youth/young adults with disabilities. Central to this
vison was the desire that "dl citizens in Alabama, including individuds with disgbilities, exit secondary
education capable of achieving independence, productivity, inclusion, respect, and happiness in the
community” (Alabama Department of Education, 1995, p.1).

Beginning in the early 1980s, the Division of Rehabilitation Services (DRS) established mobile evauation
unitsfor vocational assessment of secondary trangtiona students. By the start of the 1986-87 school year,
every secondary school in Alabama had access to vocational assessment through this service. Also, in
1985, DRS began developing forma agreements of cooperation with local school systemsin an effort to
provide quality trangtion servicesto secondary studentswithdisabilities. By the start of the1986-87 school
year, DRS had signed agreements of cooperation with al 126 loca school systemsin Alabama
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On September 10, 1984, statewide cooperative interagency efforts officially beganwith the Sgning of an
interagency cooperative agreement for individuds with disabilities Entering into a state cooperative
agreement for individuds with disabilities were three divisons of the Alabama State Department of
Education(i.e., Specia EducationServices, Career/Technica Education, and Rehabilitation Services). This
Agreement of Cooperationwas based uponamutua commitment to the provisionof coordinated services
that lead to the post-school god of employment and a shared philosophy of student placement in the leest
restrictive environment. The stated goal of this agreement wasto planand conduct activities cooperatively
that would provideleadership to, and encourage innovation by, local agenciesinimplementing an effective
trangtion process.

In 1985, sx regiond interagency workshops were completed throughout the state. The purposes of these
workshops were to disseminate trangition guideline drafts for review and feedback, provide information
concerning the roles and responshilities of the various agencies, discuss pertinent legidation affecting
trangtiona issues, and discuss the logidtics of providing services to students with disabilities through the
three main agencies. A total of 588 interagency personnd attended the six regiona workshops, which
included representation from all 128 Alabamaloca school didtricts. As an outcome of these workshops,
specia concerns were addressed by the State Trangtion Task Force. Trangtiond policiesand procedural
steps were included in the Alabama Adminidretive Policy Manua (Specia Education Services) by the
State Board of Educationin April 1986. At this point, statementsof trangtiond gods and specific trangtion
services became a required part of each student’s individua education plan (IEP) by the end of the 9th
grade or by age 15. Pardle trangtionlanguage was also added to the Special Needs Handbook - All You
Ever Wanted To Know About Special Needs But Didn't Know Who To Ask (a Divison of
Career/Technica Education document).

IN1987, under the directionof the Alabama Trangtion Task Force, the Alabama Guiddinesfor Trangtion
manua was developed jointly by Specia Education Services (SES), Vocational Education (VE), and
Rehabilitation Services (RS). The manud was devel oped to assist local education agencieswiththe design
and implementation of a qudity trangtion process for students with disabilities. Written for parents,
professonas in the various agencies, and community/business leaders, the guide sought to help formdize
the trangtion process so that stakeholders could understand it. Three critical components of an effective
educationd program were identified: the implementation of a functiond curriculum, integrated service
delivery modds, and community-based indruction.

The guide strongly supported the belief that “"the most functiond and integrated school program will not
optimally enhance post-school community living and employment adjustment without adegquateand ongoing
exposureto, and experiencein, redl life community living and employment stuaions’ (Alabama Guiddines
for Transition, Alabama State Department of Education, p. 31). The guide was disseminated to dl
secondary specia education teachers, coordinators, and local school superintendents, as well as
career/technica education and rehabilitation services personnel. Numerous school systemand agency in-
service programs on the trangtion process were conducted jointly by SES, VE, and RS personnd withthe
god of devedoping unified agency policies, coordinated service ddivery linkages, and loca community
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"ownership" and participation in the trangtion process. Findly, in 1989 a Job Readiness Curriculum was
developed by Rehabilitation Services for use in the Alabama high schools with students with disabilities.

Developmentsin the 1990s
Mini-grants

During the 1990-1991 school year, Specia Education Servicesbegantooffer transtionmini-grantsfor the
purpose of developing the firgt four community-based work ingruction sites for sudents with disabilities
in secondary school programs. In the 1991-1993 school years, 45 incentive grants for an gpproximate
$210,000 were funded by Specia Education Services to encourage local education agencies (LEAS) to
develop school and community-based work indruction as one option within the specid
education/vocationa education curriculum.

Two other mgor developments occurred in 1990. First, Specia Education Services began to offer
workshops on secondary functiond curricula with a focus on . community-based work ingruction. The
requests for these workshops continued until the implementation of the Alabama Occupationd Diploma
program with over 200 workshops provided to trangtion stakeholders. Second, because of Alabamas
commitment to the local team gpproach to service ddivery in trangtion, the Specia Education Services
selected 19 local school sysemsto serve as™locd” pilot trangtion projects, and funded themwithincentive
grants totaling $110,000. This development was based on Alabamas philosophy that there must be totdl
community "ownership” and participation in the trangtion process in order to improve the delivery of
effective programs and services to produce successful outcomes (Alabama Guiddines for Trandtion,
1987).

Annual Conference

Beginning in April 1991, an annua datewide transition conference was co-sponsored by Auburn
Universty's Department of Rehabilitation and Special Education, Specia Education Services and
Carear/Technical Education, Alabama State Department of Education, and the Department of
Rehabilitation Services. A $10,000 seed grant from Auburn University’ s Extension Programwas awarded
to initiate this interagency effort. The purpose of this conference was to increase trandtion activities at the
date and locd leve in terms of generating new, and improving the qudity of existing, programs, strategies,
policies, and techniques. In addition to bringing nationd trangtion leaders to the state, many invited
presenters were and continue to be Alabama field-based practitioners, parents and students with
disabilities

During the Conference’s 10 year hisory, the annua enrollment has steedily increased for a registration
count of over 4,300 students, parents, teachers, rehabilitationcounsalors, job coaches, social caseworkers,
employers, and adminigtrators. These participants have engaged in a multitude of learning experiences
through 287 concurrent sessions and 40 one-day workshops. Conference strands have included awide
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range of topicd areas such as functiond curriculum, community-based ingtruction, career/ technica
programming, supported work, rehabilitation services, sdlf-determination, families, personnel preparation,
agency coordination, supported living, and Medicaid. A parent/ student network was organized through
this annua event and funds from the Developmental Disabilities Planning Committee supported their
conference attendance. In addition to their participation in al conference sessons, workshop sessons
designed by and for parents and students with disgbilities have become a component of this annua
conference.

The practice hasbeen madefor participantsto provide forma papers of their presentations. These papers
have been gathered annually and are included in the published conference proceedings (see table below).

Table 1: Proceadings of the Alabama Trangtion Conference

Browning, P. (Ed.) (1992). Transition | in Alabama: A profile of commitment. Auburn, AL:
Department of Rehabilitation and Special Education, Auburn University, (Proceedings of the 1st
annual statewide conference on transition).

Browning, P. (Ed.) (1993). Transition Il in Alabama: A profile of commitment. Auburn, AL:
Department of Rehabilitation and Special Education, Auburn University. (Proceedings of the 2nd
annual statewide conference on transition).

Browning, P. (Ed.) (1994). Transition Il in Alabama: A profile of commitment. Auburn, AL:
Department of Rehabilitation and Special Education, Auburn University. (Proceedings of the 3rd
annual statewide conference on transition).

Browning, P. (Ed.) (1995). Transition IV in Alabama: A profile of commitment. Auburn, AL:
Department of Rehabilitation and Special Education, Auburn University. (Proceedings of the 4th
annual statewide conference on transition).

Browning, P. (Ed.) (1995). Transition IV in Alabama: A profile of commitment. Auburn, AL:
Department of Rehabilitation and Special Education, Auburn University. (Proceedings of the 4th
annual statewide conference on transition).

Browning, P., & Rabren, K. (1997). Transition V and VI in Alabama: A profile of commitment.
Auburn, AL: Department of Rehabilitation and Special Education, Auburn University. (Proceedings
of the 5th and 6th annual statewide conference on transition).

Browning, P., & Rabren, K. (1999). Transition VIl and VIII in Alabama: A profile of commitment.
Auburn, AL: Department of Rehabilitation and Special Education, Auburn University.

Multi-Agency Transition Project

The Multi-Agency Trangtion Project began as a collaborative effort of the State Department of Education,
Specid Education Services, the Department of Rehabilitation Services, the Department of Mental Health
and Mental Retardation, and selected|oca school sysemsto support the development and implementation
of acomprehensive pilot systemof trangition services and supportsfor secondary studentswithdisabilities.
The objectives of this effort, which began in the 1993-1994 school year, included implementation of: (a)
alocd trangtionteam; (b) functiond program of studywithopportunitiesfor on-campus and/or off-campus
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vocational traning; (c) job coach servicesinthestudent's senior year; and (d) service coordination services
(assistance to students and familiesin obtaining needed services and supports). Collaborative financid
support and training for each activity was provided as follows: (a2) Community Trangtion Team Model
(CTTM) provided by SES and DRS; (b) Life Centered Career Education curriculum provided by SES
and the loca school systems; (c) job coachprovided by DRS; and (d) service coordination by MH/MR.

The purpose of the loca trangtion team component was to expand the development of a network of
community trangitionteams by incorporating in each school systemthe Community Transition TeamModel
(CTTM). The CTTM addresses critica trangtion services in Six basic areas including curriculum and
ingruction, maingtreaming and coordination, trangitionservices, documentation, adminigtrative support, and
adult services and community support. Composed of community leaders, educators, service provider
professionds, persons withdisabilitiesand familiesof studentswith disabilities, the CTTM mestsquarterly
to promote planning and delivery of trandtion services across local school and adult service agencies.

Specia Education Services (SES) supported each pilot school systemby providing curricula materids and
daff development at boththe loca school and state level to facilitate implementation of the Life Centered
Career Education (LCCE) curriculum, an extensve functiond <kill curriculum. The demand for the
curriculum package became so great that SES soon provided one free set to dl 128 LEASsif they bought
one or more packages for themsalves.

The addition of school-based job coaching services by the Department of Rehabilitation Services added
acritical component to the overal school and rehabilitation service continuum. A greet effort was madeto
not duplicateany exigingemployment-rel ated servicesthat would be potentidly appropriate for aparticular
student. Students who could benefit from existing school programs (e.g., vocationd educationd training
programs, co-op programs), with and without modifications, and students who could be successfully
rehabilitated with existing traditiona vocationd rehabilitation services were not targeted for school-based
job coaching. These students could be gppropriatdy served in existing service options and, therefore, the
primary issue for these students was to ensure that available serviceswere actudly provided. Students (as
highschool seniors) who require the more intensve one-on-one training and support servicesof the school -
based job coachweretargeted. N o specific disability category requirementswere attached to this program.

The school-based job coach 's responghilities included providing job-related student assessment, job
development, job placement, on-sitejob coaching, and other job-rel ated support services. The number of
job coachesand the amount of Alabama’ s Department of Rehabilitation Services(ADRS) fundscommitted
has continued to increase each year. Currently, the sate rehabilitation agency jointly funds79 job coaches
with 70 locd school systems across the state. During the 2000-2001 school year, ADRS provided $1.3
millionof funding and the 70 local school systems provided $1.2 million for the jointly funded job coaches
(Boswell, 2001).

The rehabilitation agency dso has made a serious commitment to providing employment services to
trangtion youths for more than a decade. Since 1987, the number of trangition students (students served
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by ADRS while in school) has increased by 52%, and successful placements of these students into
employment increased by more than 245% (Boswell, 2001). State data has also shown that each year
ADRS trangtion counsglors serve dmost 7,000 sudents with disabilities who are enrolled in Alabama's
locd high schoals,

The sarvice coordination component of the Multi-Agency Trandtion Project provided by Mental
Hed th/Mental Retardationprovided aservice coordinator (case manager) to broker and coordinateservice
and supports for participants with disabilities and their families The service coordinator maintained a
sudent/family-centered focus. Services and supports accessed and monitored by the service
coordinators/case managers were based on a plan which reflected the assessed capabilities, needs,
preferences, and choicesof the individua and was developed in collaboration with family, other agencies,
and service providers. Following a person-centered, enablement approach, the service coordinator/case
manager focused on assging the individud in making persona choices and in identifying and assessing
services and supports leading to a satisfying and normative community life syle.

Supported Employment

InOctober 1994, the Alabama Department of Rehabilitation Services (ADRS) was awarded a three yesr,
$1.5 million State Systems Change Grant for Supported Employment by the Office of Specid Education
and Rehabilitative Services, U.S. Department of Education. Supported employment facilitates competitive
work in integrated settings for people withthe most severe disabilitiesby providing intengve onsitejob-site
traning and on-going job maintenance supports. Alabama' s sysems change grant, Project Rise, was
designed to improve services by implementing nine specific gods to address the Sate' s identified barriers
to supported employment. One of these goaswasto improve the school-to-work trangition outcomesfor
sudents with the most severe disabilities.

Over the grant’s life span, numerous training opportunities and cooperative service activities were
conducted between Project RISE, ADRS, loca education agencies (LEAS), the Alabama State
Department of Education, Auburn Univergity, the Alabama Deve opmenta Disabilities Planning Coundil,
other state agencies, and parent/consumer groups. The knowledge of LEA personnel about the nature,
purpose, and avalability of supported employment services was increased significantly by these grant
activities. More importantly, the employment expectations of LEA personne for students with the most
severedisabilitieswere dso Sgnificantly increased. Thisincreased expectationis resulting now inmore and
more sudents with sgnificant disabilities being cooperatively prepared for integrated, competitive post-
school employment by LEA and rehabilitation personnel.

Systems Change Grant
Thedrivingforcebehind Alabama scommitment to Sgnificantly improve the employment and qudity-of-life

outcomes for its youth with disabilities has been the Alabama Trangtion Initiative (ATI). In 1996, the
Aldbama Trangtion Initiative, afive-year sysems change grant, was funded for $2.3 million by the U.S.
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Depatment of Education, Office of Special Education and Rehdbilitation Services. Sound,
capacity-building steps were taken through this statewide initiative to improve and expand the State's
system for providing transition servicesto youthand young adultswith disabilities. ATI’ sultimate god was
to provide and sustain student-centered transition planning and implementationat thelocal community level.
Thefiveinitiaives which provided the infrastructurefor ATI'sactivitieswere (a) local program/service, (b)
interagency, (c) post-school linkage, (d) training and dissemination, and (€) student tracking. Each of these
initiativesis reviewed below.

The cornerstone of the Alabama TrangtionInitidive wasthe local program/serviceinitiative. The purpose
of thisinitiative was to assst loca educationagenciesand their communitiesto implement proveneffective
trangtion practices that result in positive post-school adult outcomes. Model transition demonstration
programs were created in 47 local education agencies across Alabama between 1996 and 2001. Each
demondration Steimplemented afull array of trandtion services, induding a community trandtion team,
self-advocacy activities, functiona curricula, loca job market analys's, job coach services, and a student
tracking system, and recelved training and technical assstance from a variety of dtate and university
sources. Each of the other four initiatives was specificaly targeted at these moddl demonstration Sites.

The interagency initiative was designed to create and/or strengthen partnerships between locd education
agenciesand the service provider agenciesthat servedthar sudentswithdisabilities. Throughthisinitiative,
barriers to effective services were examined, and local/state policies and procedures were developed or
modified to reduce these barriers. The intent was to create a more coordinated, seamless system for
ensuring that students with disabilities received trangtion services when they were needed.

The post-school linkage initiative created linkages between students and post-school adult outcomes,
induding employment and postsecondary education. Students were connected with community job
resources and locally-based job coach services. Also, ahigher education planning consortium ontrangition
services was created.

Through the training and disseminationinitiative, acomprehensve trangtiontraining and technicd assstance
program was implemented. The components included in-service training, technical assstance, distance
education, materids development, and specid training academies. Trainingwas provided to the full cadre
of trangtion stakeholders (students, parents, education personnel, service providers, employers, and the
generd public).

Hndly, the goa of the student tracking inititive wasto identify the actud outcomes of Alabama sstudents
withdisabilities after their exit fromschool. With thisknowledge and understanding, more gppropriate and
effective policy and practice decisons could be made at the state, local school, and individud sudent level
by education and agency leaders.

In 1999, the Alabama Trangtion Initiative was recognized by the Nationd Trangtion Alliance for Youth
withDisahbilities (NTA) as one of the most exemplary trangtionprograms inthe United States. Thisaward
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is presented to promising programs and practices that promoted post-school outcomes for students with
disabilities through inclusve school-to-work systems. This honor reflects the qudity of services and best
practices being implemented by ATI’s Demonstration Sites distributed throughout the State.

Alabama Occupational Diploma

In May 1997, the Alabama State Board of Education adopted the Alabama Occupationa Diploma asa
diploma option for sudentswithdisabilitiesin dl high schoolsin Alabama. The need for the development
of this diploma program was recognized formally in 1995 with the establishment of the Task Force to
Revise Graduation Requirements. This Task Force' s discussion of - higher graduation requirementsand its
impact for sudents with disabilities raised many unanswered questions and concerns.

Severa compeling reasons that emphasized the necessity for the creation of anaternate diploma program
were cited in 1996 during a series of statewide meetings that sought public input onthisissue. Fird, dmost
40 percent of the students with disabilities who exited the public school system in the 1995-1996 school
year dropped out of school or their status was unknown. Many parents, educators and service providers
believed that some of these udents would have chosen to remain in high school with the availability of a
graduation option offering relevant academic and community experiences and employment training.

Second, the Individuas with Disabilities Education Act (IDEA) now required, in each student’s I1EP,
trangtion services that address the trangtion activity areas of ingdruction, community experiences,
employment and training, post-school adult living, and, whenappropriate, functiond vocationa evauation
and daly living skills. The need for a diploma option that provided a flexible structure for locd school
systems to meet the trangition needs of youth with disabilities was frequently expressed.

Third, eachyear sncethe 1993-1994 school year, lessthan 18 percent of dl sudents with disabilitieswho
exited the public school sysemshad received the Alabama High School Diploma. In 1996, new course
requirements for high school graduation were adopted that increased the tota credits from 20 to 24 with
16 in the core subjects of math, science, English, and socid studies, and provided much more rigorous
course content (e.g., Algebraand Geometry in the area of math) to receive the genera diploma. With the
new rigorous graduation course requirements and the 11th grade leve graduation exam, many more
students with disabilities would be unable to complete the requirements for an Alabama High School
Diploma and would be left with no viable exit option.

Consdering the high dropout rates, the distressing redities of unemployment, and the need for a more
effective vehide for providing trangtion services, it became imperative that a viable exit option be
implemented for many secondary students with disabilities. Responding to the high level of statewide
support for the creation of a diploma program, an Alabama Occupationa Diploma (AOD) Task Forcewas
formed in May 1996 to draft a curriculum framework and implementation procedures for the proposed
Alabama Occupationa Diploma
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By the end of summer in 1996, acurricula content composed of ingructiond strands and content standards
was developed in the following four curriculum areas. Employment English, Job Skills Math, Life Skills
Science, and Career Preparation (Social Studies). The Task Force consulted national leaders (i.e., Drs.
Brolin, Browning, Hapern, Haloran, Clark, and Meers) and documentsin the fild of trangtion services
to create the curriculum. Printed resources used to devel op this curriculum included the Alabama Courses
of Study, Project TASSEL, the Life Centered Career Education Curriculum, the Secretary's Commission
on Achieving Necessary Skills, and the Jobs for American Graduates. The intentiona goal of this diploma
program isto prepare students with disabilities to enter the workforce and earn competitive wages.

The Alabama Occupationa Diploma curricula programwas piloted inthe 1996-1997 school year inseven
locd school systems. Based on the successful piloting of the program, the State Board of Education, on
May 8, 1997, adopted the Alabama Occupationa Diploma (AOD). Students with disabilities now have
four options concerning a course of sudy: (a) the Alabama High School Diploma or an Alabama High
School Diploma with Advanced Academic Endorsement, (b) the Alabama Occupationa Diploma, (¢) the
Alternate Adult High School Diploma, and (d) the Graduation Certificate.

In summary, the multi-faceted program of study leading to the awarding of the Alabama Occupational
Diplomais designed to meet the mandates from both federdl and state legidation, as wdl asincorporate
"best practices' utilized inddivering trangtionservices. The Alabama Occupationa Diploma incorporates
Carear/Technical Education standards that will enable students to acquire and maintain the necessary
competencies and skills needed to secure and retain competitive employment. This option aso provides
for meaningful indusion and ingruction of Sudents with disabilitiesin the community and the workplace.
The Alabama Occupationa Diploma offers an exit avenue that prepares students with disabilities for a
productive and contributing adulthood as fully participating members of the communities in which they
resde.

A Partnership with Higher Education

During the past decade, Auburn Univergty and the faculty of the Rehabilitation and Specia Education
Depatment (RSED) have provided state leadership in the trangtion of youth and young adults with
disahilities, including the securing of nearly $5 million extramura dollars in grants and contracts for
trangtion-related activities. Mot of these dollars have been nationdly competitive grants awarded from
the U.S. Department of Education. Since 1992, for example, Auburn University has received over one
million dollars to develop and implement a master’ s program for preparing secondary specia education
teacherswithanemphass ontrangtion. As of thiswriting, atotal of 49 teacher specidigsintrangtionhave
graduated and assumed positionsin the public school system.

In 1997, Auburn University was awarded a three-year grant to develop a distance education program in
trangtion. As of this writing, 87 trangtion stakeholders from throughout Alabama have satisfactorily
completed this 10-week course. Also, Auburn University was awarded a four-year doctora grant which
includes preparing Ph.D. graduates as nationd leaders in trangtion. In addition to these programs, dl
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rehabilitation and specia education students must complete required courses in trangtion. Andly, snce
1992, RSED faculty have authored 29 publications on trangtion, including 2 books, 7 book chapters, 6
conference proceedings, and 14 articles published in state and nationaly refereed periodicas.

Research

Condderable research attention has been directed to the area of trandtionin Alabama. Such studiesrange
from intervention effects of teaching socid problem-solving skills to secondary students, to exploring the
ggnificance of trangtion-related va ueswithAlabama stakehol ders, to the opinions and practices of school-
based rehabilitation counsdors, to statewide-wide studies designed to address the current status of
trandtion programs, services, and practices. Sixteen such studies are presented in this Specid Issue (see
paper entitled A Window to Research on Transition in Alabama).

In all cases, these studies examined some aspect of transition in Alabama (e.g.,
problems, programs, practices, providers). Theinvestigatorsall resided in Alabama,
as did the subjects. And, all but one of the 16 manuscripts were documented in an
Alabama resource, such as (a) the Alabama Federation Council for Exceptional
ChildrenJournal, (b) unpublisheddoctoral dissertationsfromAuburnUniversityand
the University of Alabama, and (¢) published documentsfromthe Auburn Transition
Leadership Institute. In essence, the research reported herereflectsthe focus of this
special issue, which is— Transition in Alabama! (p.1)

SUmmary

Insummary, many and varied trangtioninitiatives have been devel oped in Alabama to improve and expand
the State’ s systemfor providing qudity trangition programs and services to itsyouthand young adultswith
disabilities. Particular attention has been given to developments made in the 1990s. Efforts to effectively
operdiondize trangtion services at the local school leve led to funded incentive grants for school and
community-based work experiences, the development of mode transition demonstration Sites, increased
supportive employment opportunities, the creation of an dternative diploma option, increased partnerships
with adult provider agencies and higher education, greetly increased professond deveopment
opportunities, and a significant effort to conduct research directed to the area of trangtion.
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